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ABSTRACT

The student industrial attachment has become ayriat part of academic programmes that seek toawepr
students’ career prospects and employability. Bhigly evaluated the attachment programme from #reppctive of
students and university lecturers. A sample of tgigleven (87) participants comprising lectureradsnts and parents
were interviewed using self-administered questimesasemi-structured and focus group interviewstaDvere analysed
using descriptive analysis and content analysie iajority of the respondents concurred that thelesit industrial
attachment programme helps to bridge the gap betwesory and practice. There were perceived variatiwith respect
to the grading of the assessments, mismatch beteg@pment and technology available in the Uniwgrand industry.
Further, to concerns regarding the administratibthe programme, in particular, challenges in seguattachments and
student allowances, lack of resources to cover sl supervisors’ transport and accommodationtscoShe main
recommendations include the need for the Univetsitgstablish a Unit to coordinate the programme faster closer
liaison with industry, monitor quality assurancevqedures, upgrade equipment and technology. Intiaddio regular

reviews of the student attachment programme indiitle changing and challenging business environment
KEYWORDS: Industrial Attachment, Assessments, Experienti@rhing, Human Capital Theory
INTRODUCTION

Industrial attachment programmes provide an oppdstdor learning through sense experiences (Jahg95).
Davies (1990) traces the origins of industrial @itaent to the Second World War and states thatnthie reason was to
bridge the gap between skills demands by indusid/tae content of traditional undergraduate counsdgbe advent of
technological advances. As a result, graduate stadacked practical skills that they could apmiythe workplace which
resulted in slow settling in of graduates in thekptace (The Percy Report, 1945). McMahon and Qrg®5) posit that
there is an implied notion in industrial attachm#vat experience cannot be substituted and thaiehefits of attachment
programmes vary among students, employers anddiményg institutions. McMahon and Quinn (1995) sttat students
saw attachment as helping them improve their coniration skills and better understanding of the apens of the
respective organisation. For the employers, thgnarmme bridged the gap between theory and prasftidle academics
viewed attachment as helping clarify career obyestias well as enhancing job opportunities forgtuglents. In turn,
Leslie (1991) further outlines the following bengfof student attachments: giving students bro&dewledge through

increased awareness of the opportunities availdbke,diversity of the industry; personal developmen particular,
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communication skills, team-working; self-disciplir@resentation of self; and where applicable waylaway from home
and learning to stand on one’s feet; an opportutditgxamine theory through practice, and enhanpivggibilities of

integration; experience of working in a particutactor which helps in deciding which sector to cgoon completion of
the course; the possibility of having received gnsicant part of the company’s training schemegterence likely to
attract greater interest from potential employbentany gained from any other sources. Similarhyefies for employers
according to Leslie (1991) include the opportund@yemploy intelligent, able and willing personse thossibility that the
student is more knowledgeable about non-line mamnage practices, for example marketing; students parential

recruits; placement can assist in the graduatectsmte process; and that experience gained on plactsmreduces

postgraduate training needs.

Lauber et al. (2004) reiterate that students gairfidence through the acquisition of practical Iskiwhich are
increasingly required for effective job performanaad employability. Thus, the Industrial Attachmegmrbgramme
provides a bridge between theory and practice anfreces chances of gainful employment as institatire able to
produce career-focussed graduates with relevaltg ki industry (Kwame, 2001; Amankwah, 2011). Aoding to Gault,
Leach and Duey (2010) the National Association ofléges and Employers (NACE) report highlights teabnomic
challenges experienced from 2009 that influence@misations of all types in the United States toeng hiring plans for
college graduates. The report states that thetaesubutcome of the economic meltdown worried stigl@nd parents
alike than before, in particular, on the effectiess of preparation for employment after years ofeasingly expensive
tuition. However, Gault et al, 2010) point out tleaimpetition for jobs remains very high and expge&has become key
in separating entry-level professionals in globaloromies during periods of economic boom and declin

www.nhaceweb.org/home.agpxThis is supported by Fleetwood and Shelly (208@p highlighted that experience is

becoming a key discriminating determinant for hgrimw professionals into the job market. Thesedsdrave raised the
necessity for student work experience gained thHrdadustrial Attachment a term referred to as imgbip and placements
in the United States and United Kingdom, respeltitdACE, 2008 Experiential Education Survey). Tepl1997) and
Gault et al (2010) report that nine out of ten egdls that offer four-year training programmes revm@e structured work
experience that assists students to gain the meelded experience. Further, a study by Karns (20839rted that
internships were rated highly because of their riomtion to the student’s learning experience. \&thiGault et al (2010)
argue that the prime ranking for internships reslifrom the students’ high commitment and prefezeioc an active,
experiential and real world experience. In turn ®{R002) posits that while studies on student geimes of industrial
attachment are informative there is need for furttesearch into the actual efficacy of Student #tdal Attachment
programmes. This study, therefore, seeks to firgthamine stakeholder perceptions on the effeatiserof the Student
Industrial Attachment programme, secondly the emgjes faced by students on Industrial Attachment lastly to
identify areas for improvement by Chinhoyi Univéysof Technology (CUT), specifically and by Zimbaban tertiary

institutions in general.
THE HISTORY OF CHINHOYI UNIVERSITY OF TECHNOLOGY

Chinhoyi University of Technology started as a @éegprogramme in 1999 under the University of Zinvibab
The launch of the programme followed recommendatiohthe Chetsanga Commission of 1994 to devolvacher
Training Colleges (Chinhoyi Technical Teachers €gd included) into institutions that offered degré@UT 2012-2014
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Academic Bulletins). The mandate of the Universstgpelt out in the objectives of the Chinhoyi Uarisity Act Number
15 of 2001 (Chapter 25: 23). At the core of theeobyes is the creation of knowledge for the depmient and/or
betterment of the socio-economic well-being of people of Zimbabwe. All academic programmes at Gidle a
provision for Industrial Attachment that is assésse two parts, that is, Continuous Assessment amdndustrial

Attachment Report. Students are expected to promebwiustrial Attachment in their third year affgassing all first and
second year courses. Those in Engineering procedteir fourth year after passing all courses m finst, second and
third years. The minimum period for attachment ight months and the maximum period is one year.vélsity

regulations state that the students should behatthat institutions that are acceptable to thearmity (CUT General
Academic Regulations). However, what is acceptébleot defined. The time the Chinhoyi Degree Progre started
coincided with the introduction of Student IndusitrAttachment programme for undergraduate studentse Faculty of
Commerce at the UZ (Gumbe et al, 2012).

LITERATURE REVIEW

Experiential Learning Theory

According to Bozark (1981) and Brookfield (1983)pexential learning refers to a direct encountethvihe
phenomenon being studied rather than merely thinkimout the encounter, or only considering the ipdi$g of doing
something about it. This school of thought emplesstie notion that students have to be given aoroppgty to acquire
and apply knowledge in a real work situation (Brioeld, 1983). An alternative perspective is advahbg Houle (1980)
who portrays experiential learning as educatioh dlcaurs as a direct participation in the eventifefin a less formalised
way. This perspective was criticised by Tenant B)98r being too simplistic with no capacity to rsaee the degree of
integration of learning styles. In particular, thiafails to address the differences in cognitigemmunication styles and

cultural experiences (Tenant, 1997).
Human Capital Theory

There are different perspectives on human cagiedry. Adjei et al., (2014) states that the conadptuman
capital relates to the stock of productive skiltel dechnical knowledge embodied in labour whictvegras a means of
production into which additional investment yieldditional output. This approach places emphasiatitbutes such as
knowledge, skills competencies which are deemambtdribute towards and affect economic activitye Tiference being
that knowledge that does not influence economiwiggthence productivity should not be the subjetteénquiry. In many
ways, the overriding assumption of this theoryHhatteducation and training is critical for imprayithe productive
capacity in people. For the Human Capital theqrisitseducated populace is a productive populacek@Be962; Cohen
and Soto, 2007; Bils and Klenow, 2000).

Industrial Attachment: Concept and Rationale

Leong (2004) defines industrial attachment as @njdh training where a student learns by actuatiyg the job
using actual tools in a normal working environméttr Industrial Attachment to be effective qualifisupervisors should
be available in a conducive environment for prouitgt is to increase (Abiodun (1999). This view $hared by
Arikewuyo (1999) and Svotwa et al (2014). Svotwaak(2013) note that internship is an expert supeds process of

transferring skills, knowledge, attitudes and infiation to students as a way of enhancing theircieficy and
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effectiveness in their area of specialisation. Adatw to the Industrial Training and Trade Testidgpartment (ITTTD)
Industrial Attachment is a process that mouldsudesit’s knowledge, in particular, the student’digband understanding
of information that every student requires to perf@fficiently and effectively (Gumbe et al., 201R) turn, Leong (2004)
defines industrial attachment as on-the-job trgnim which a student learns while working withinnarmal working
environment, using the actual tools and actualipglthe job. As such, it is a process that mouldtudent’s knowledge.
Relatedly, Chinhoyi University of Technology refets Industrial Attachment as a prescribed periodpddctical
experience in a relevant industrial/commercial/pssfonal or community setting (CUT General AcadeRagulations).
Oguntimehin (2001) argues that if the process isedm appropriate atmosphere knowledge and skibisimproved
leading to understanding and positive attitudesaAesult, students would be better equipped taamls and machines.
Others have defined the programme as one designeldge the gap between theory and practice (LaaeMVood lock,
2004 and Adjei et al, 2014). In addition to therpdhat the success of the Industrial Attachmeogmmme hinges on

placement of students under experienced and skllpdrvisors (Arikewuyo, 1990).
Benefits of Industrial Attachment

Ryan and Imel (1996) point out that students gaiovedge through direct participation in the womnogess.
This is supported by Bailey and Merrit (1997) whairp out that the process enables to students leffiectively and
acquire job experience that reinforces academicucison. Leslie (1991) outlines the following béite of attachment to
the students: an opportunity to examine theory ughopractice, and enhance possibilities of intégmata broader
knowledge through increased awareness of the appbes available, understanding the diversityhaf industry sector;
personal development, for example, communicatiallsskvorking with others, self- discipline, predation of self and
where applicable working away from home and learnstand on one’s feet; experience of working articular sector
which will help them in deciding which sector toottse on completion of the course; the possibilityhaving been
exposed to significant aspects of the companyisitrg scheme; a reference likely to attract greatimrest from potential

employers than experience gained from other sources

On the other hand, the benefits for employers, r@iag to Leslie (1991) include the following: thpportunity to
employ intelligent, able and willing persons; thaessibility that the student will be more knowledgleaabout non-line
management practices, for example, marketing; stadeecome potential recruits; placement can assiste graduate
selection process and that experience gained aremlents can reduce postgraduate training needsugport, the
National Employer Leadership Council (1999) hightgythat labour costs are reduced when studentsrapdoyed after
attachment which potentially increases productiviggpr the respective universities benefits for plgcstudents on

attachment include the opportunity to improve thgicular (Samuel, 2005).
Evaluation of Student Industrial Attachment

A number of factors have been cited in the evabuatif the effectiveness or otherwise of industaichments.
Baechle and Earle (2008) highlight the importantkn&ing the academic curricular to the work siioa where students
get attached. In turn, Olubenga (2009) points btat the quality of available resources is a keycsss factor, in
particular, the need for a match between the tdolieal resources used by students in universitiese used while on
industrial attachment. As a result, mismatchesesburces affect the learning process for the stuaiesh diminishes the

potential benefits to both parties, that is, stadewustry and university. Closely related to thelity of resources is the
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expertise and experience of industry trainers whoukl have up-to-date skills and knowledge that & imparted to
students in a manner that fosters some sense tihgons improvement among learners (Monarth, 2088gart from
having high skills the trainers in industry shoeldsure that the training offered is timely and mebe real needs of
society (Bottoms and McNally, 2008), a key impemtiin rapidly changing global business environmeatsd

technological advances.

With respect to the learners, little (2010) drawtergtion to the need for positive attitudes towasgplied
learning within the world of business. Learnersutidoe fully committed, engaged and prepared tdyagpd reflect on
how academic learning relates to the world of wéwcording to Svotwa et al (2014) the critical etts require positive
student attitudes that include being responsibfgenp punctual and cooperative. In particular, tkpeat of being

responsible requires students to be attentive reéiseand seek clarity in cases where they do ndérstand.

A study by Gumbe et al (2012) examined studentsSgetives on the Industrial Attachment at the Fgcof
Commerce, University of Zimbabwe. The findings skdwthat the majority of the respondents stated lthdistrial
Attachment was relevant to the academic traininghat institution. Further, the study findings peihtout that the
programme was introduced by the University in 2008rder to bridge the gap between theory and wedtowever, the
related secondary motive was to counter the comipetio the University degree programmes posed bghBlor of
Technology degrees introduced by Polytechnics whith an attachment component which were launch@@02. This
development posed significant levels of competition University graduates who were viewed as lagkindustry
experience. In light of these trends, the Univgrsit Zimbabwe introduced the Industrial Attachméniphases starting
with the Bachelor of Business Studies in 2002 fe#id by the Bachelor of Business Studies and Comg8icience in
2004 and Bachelor of Accountancy in 2006. The maoommendations by Gumbe et al (2012) which support
observations by Olugbenga, (2009) were that thevéssity of Zimbabwe needed to upgrade the technologed for
practical degree programmes such as Food and Bmeema the Department of Tourism, Leisure and Haffyi Studies.
They further recommended that the Industrial attaatt should have at least two assessments anthéhgtades/credits
should contribute to the degree classificationakg recommendations suggested changes and impgatein curricula
to included courses that resonated with the warlousiness such as Business Ethics and Corporater@ance, Financial
Modelling, E-Marketing, Event Management and StiEteManagement for Accountancy students, Peoplee Car
Management, Branding, Networking, Public Relatiaasvell as Purchasing and Supply Chain Managenmehthat these

should be incorporated into the academic curribyléhe University of Zimbabwe.

Mupfumira and Mutsambi (2012) evaluated strategae®pted in implementing the Industrial Attachment
programme for the clothing programme at Masvingtyteohnic in Zimbabwe. Their findings reported tktz¢ majority of
respondents were satisfied with the Industrial ékitaent despite the fact that students found theresalsing sewing
machines and related technology that was not dlailat the Polytechnic. This supports observationsGumbe et al
(2012). Olubenga, (2009) notes that the mismatobgoipment and technological cited between thetBoiyic and the
attachment organisation affected the studentshiegrprocess and experience. As a result, studehtmadequate due to
minimal exposure, for instance to organisationtseotDepartments such as the Cutting Departmentaognagement’s
fears of wastage of materials by students. Futth#éne restrictions imposed on students from waylon export orders to

minimise errors and mistakes. Overall, the findisgpport Chowdry and Sudha (1995) that the attaohperiod allows

Impact Factor(JCC): 1.7539 - This article can be denloaded from www.impactjournals.us |




| 6 1@k Munyoro, Zivanayi Francis Nyandoro & Munyaradzi Mu sekiwa |

employers to prepare trainees for specific needtheffuture. In turn, Chinyemba et al (2012) inigetied industrial
attachment supervision and assessment issues ligcaddergraduate degree programmes at CUT. The ditadings

showed that realistic and authentic assessments peesible only when students are attached atldeedrganizations.
On the part of the university and organisationsepting students for attachment, the study recomexcbiide need for
professional development of both lecturers and strihl-based supervisors through competence-bassdssment

approaches for suitable for evaluating studentsieg within the work place.

A study by Svotwa et al (2014) in Botswana examiperteptions of industry on the Botho Universitgtadent
Industrial Attachment programme. The examined th&eholder perceptions on the Industrial AttachnierBotswana
since its introduction in 2011. The study findirgf®wed that the majority of the industry sectopoggients highlighted
that that the attachment programme was relevam.ii&in recommendations were that Botho Universigukl consider
a six- month’s Industrial Attachment period and diwe industry in curriculum development. Whilst, Zida and
Chivheya (2013) examined students’ perceptions hen dttachment and the quality of supervision/mehipr at the
Zimbabwean Agricultural Colleges after the Fastckrhand Reform Programme post 2000. The study riigslireported
that students found it difficult to secure attachingnd the majority reported that they ended updeitached at black-
owned commercial farms that had been acquired ff@former white farmer during the government-dnivand reform
programme. The general situation was that mosfaheers had neither the resources nor the experientarge-scale
farming. Some of the students cited, gender relelbafienges as female students reported that theguatered challenges
in securing attachments than their male countespktrther, the study noted that some studenteext the attachment
programme as an opportunity for the new farmersthadespective companies to access cheap stuadentrlleading to
very little relevant application of theory and piee. The recommendations included the need foicAbural Colleges to
forge permanent linkages and networks with estadtisand viable Agro-Industry and Farmers to imprthee students’
learning experience. Secondly, that the Collegesilshfamiliarise themselves with the places wheéueents are attached
in order to assess the capacity and suitability stodent industrial attachments. Lastly, the stoefommended that
students should be funded by the government thrdlugZimbabwe Manpower Development Fund (ZIMDER)egi that

the new commercial farmers lack financial resoutoesupport students while on attachment.

A study by Adjei et al (2014) in Ghana examinedkaskelders’ perceptions on the industrial attachment
programme in Ghanaian public polytechnics. Theifigd reported positive stakeholder perceptionsartigular role of
the attachment programme as a catalyst for thaitiam from the classroom to the world of work. thear, to enhancing
the relationships between industry and the trainimgitutions, integrating practice with theory ahdilding students’
confidence levels as well as creating a pool fturirecruits. In turn, the main weaknesses ideudtihcluded inadequate
logistics, poor funding and lack of follow-up visiand poor supervision of students. On the othadhBonkor et al
(2009) examined the organisational issues andearigdls of the supervised industrial attachment edféy a technical and
vocational teacher education program in Ghana.majr findings showed that stakeholders were difsd with inter
alia: the weightings of the assessment componestislents having to find their own attachment plaggegramme
duration and the absence of an Industrial Liaiséfic€r. Related challenges cited include lack ekfaccess to equipment
and machines, lack of financial resources to assvith transport costs to and from work and theetspent looking for
attachment places. The study recommendations wateint order to restore stakeholder confidencehi dattachment

programme the authorities need address the idehigsues.
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Gault and Duey (2010) explored the effects of bessninternships at Northeastern University in thiédd States
of America focusing on job marketability from thengloyers’ perspective. They study findings showleat there were
better employment opportunities for graduates wiitternship experience than for those without. Irdigon, high
performing interns were more likely to get highdarsng salaries than average performing internthout work
experience.

Student Industrial Attachment: Challenges

Carlson (2002) identified a number of challengeefhby students while on attachment. Firstly, stifinpetition
for attachment places from students from other ensities seeking placements. Secondly, the gerideragainst female
students for placements in some male-dominated wovikonments. This was cited to be prevalent igireering fields
that were previously the domain for males. Thirdlye lack of a clear policy on supplementary finahsupport for
students on attachment to cover transport andeckledsts and lastly, high expectations on the @adrganisations for
students accepted on the attachment programmeh®mther hand, McMahon and Quinn (1995) cite thHiwong
challenges on the part of the students: lack kndgdeof the nature of the respective industry, latkemployee-
organisational fit, resulting in ‘hard-knocks’ syndhe or literally being thrown at the ‘deep-enddgmoor employment
conditions.

Chinhoyi University of Technology seeks to be a Ildioclass centre for excellence through designing an
delivering academic programmes that meet the neédwmciety. This study examines the contributiontlodé student
attachment programmes to the Vision and Missiomfed on producing graduates fit for purpose, wallipped to solve
challenges faced by their prospective employerssacdkty at large. To this end, the central reseanm is to establish the
stakeholders’ perspectives on the significancehef $tudent Industrial Attachment programme to thelents’ leaning

experience and to draw out recommendations forausity policy makers and industry stakeholders.
METHODOLOGY

The study adopted a case study design to examéngidhificance of the student industrial attachnpagramme
at Chinhoyi University of Technology. A case stuthsign enables the study of contemporary phenoméhan its real-
life context (Yin, 2013) and in-depth investigatioh phenomena (eg Cavaye 1996). The population deetp all the
students studying degree programmes with an atcheomponent, lecturers who supervise studentat@mchments
(industrial attachment supervisors), lecturers packents. Lecturers and parents whose children bagleted or started

the industrial attachment during the period thelgtwas conducted.

A purposive sample of eighty-seven (87) participar@mprising sixteen (16) lecturers, fifty-seve)(Students,
eight (8) parents and six (6) industrial attachmsuervisors. The researchers believed that thicipants were best
placed to provide insights on the significance e student industrial attachment programme at @lyintniversity of
Technology. The study used mixed methods to colfiath, in particular, semi-structured questionrsaifecus group
interviews and semi-structured interviews. Questires are widely used in collecting survey infotiora (Saunders, et
al. 2009; Bryman and Bell, 2007). The questionnuias pilot-tested to check its relevance and wglidf the items. All
the questions were found to be clear to all théigpants. In order to ensure anonymity particigamere instructed not to

write their names on the questionnaire. In addjtiath participants were assured that their resppnsi#l be kept
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confidential and used only for the purpose of 8tigdy. Descriptive statistics were used to anallisedata. The data is

presented in frequencies and percentages. Whitedtie analysis was used to analyse interview andsfgroup data.
FINDINGS
The results of this study are presented in tabdémvin

Table 1: Profile of Respondents (n=87)

Category Number of Respondents Percentage
Lecturers 16 18%
Students 57 66%
Parents 8 9%
Industrial Supervisors 6 7%

Table 1 above shows that students constitutedhtjerity (66%) of the respondents in the study.

Table 2:Is the Industrial Attachment an Essential Componenibf Degree Programmes? (n=87)

SA A PA DA SDA
Lecturer 10 (11.00%) 3 (3%) 202%)  1(1%) 0
Student 30 (34%) 15(17%)  56%) 2 (2% 5(6%)
gggjcg'or 4 (6%) 3 (3%) 1(1%) | 0(0%) 0(0%)
Parent 0 (0%) 6 (7%) 00%) | 0(0%) 0(0%)
Total 44 (51%) | 27(31%) | 8(9%) | 3(3%) 5(6%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BPBisagree; SDA= Strongly Disagree

Table 2 above shows the majority of the respond@it%) were of the view that the industrial attaelmtnwas an
essential component of the respective degree progea In turn 9 % of the respondents disagreedthwmiattachment
programme was essential for all degree programmigte wothers cited lack of experience on the partinofustrial

supervisors which compromised the attachment progra

Table 3: Relationship between Theory and Practiceof Students on Industrial Attachment (n=87)

SA A PA DA SDA
Lecturers 15(17%) 1(1%) 0(0%) 0(0%) 0(0%)
Students 44(51%) 13(15%) 0(0%) 0(0%) 0(0%)
Parents 4(5%) 1(1%) 1(1%) 0(0%) 0(0%)
Industrial
supervisor 8(9%) 0(0%) 0(0%) 0(0%) 0(0%)
Total 71(82%) 15(17%) 1(1%) 0(0%) 0(0%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BMBisagree; SDA= Strongly Disagree

Table 3 above shows that all the respondents (b@fjlighted that the attachment component of thgreke

programme offers students opportunities to apppti to practice.
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Table 4: Benefits of Industrial Attachment to Indugry (n=87)

SA A PA DA SDA
Lecturers 15(17%) 1(1%) 0(0%) 0(0%) 0(0%
Students 50(57%) 6(7%) 1(1%) 0(0%) 0(0%
Parents 5(6%) 0(0%) 1(1%) 0(0%) 0(0%
Industrial
supervisor 3(3%) 5(6%) 0(0%) 0(0%) 0(0%)
Total 73(84%) 12(14%) 2(2%) 0(0%) 0(0%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BBisagree; SDA= Strongly Disagree

Table 4 above shows that all the respondents aghe¢dhe industry benefitted from the industrithehment
programme, in particular, the point that this remhuduture training costs as students will have egisome skills and

aptitudes.

Table 5: Industry has More Sophisticated Equipmenthan the University (n=87)

SA A PA DA SDA
Lecturers 3(3%) 1(1%) 11(13%) 1(1%) 0(0%)
Students 1(1%) 52(60%) 4(5%) 0(0%) 0(0%)
Parents 0 (0%) 2(2%) 4(5%) 0(0%) 0(0%)
Industrial
supervisor 1(1%) 5(6%) 1(1%) 1(1%) 0(0%)
Total 5(6%) 60((69%) 20(23%) 2(2%) 0(0%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BBisagree; SDA= Strongly Disagree

Table 5 above shows that the majority of the redpats (98%) were of the view that there was a hymye
between the type of equipment and technology awailim industry and that at the University. As by one respondent
contrary that:

Most companies in Zimbabwe (during the period teyswas conducted) are struggling just like théversity.
All resource mobilisation efforts should be aimée@uipping our laboratories, otherwise not mucines out of industry

that we don’t have

Table 6: Time Taken to Secure Attachment (n=87)

SA A PA DA SDA
Lecturers (0%) 1(1%) 9(10%) ]7%) 0(0%)
Students ®%) 9(10%) 41(47%) 22%) 5(6%)
Parents ®%) 1(1%) 5(6%) {0%) 0(0%)
Industrial
supervisor 0(0%) 5(6%) 2(2%) {1%) 0(0%)
Total 0 (0%) 16(18%) 57(66%) 9(10%) 5(6%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BMBisagree; SDA= Strongly Disagree

Table 6 above shows that the majority of the redpats agreed that securing attachments for studesss

tedious and often takes time to be confirmed bpeetive companies. This has consequences for rgethignattachment

timetables and logistics.
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Table 7: Effects of Allowances on Choice of Attachant Places (n=87)

SA A PA DA SDA
Lecturers 4(5%) 10(11%) 1(1%) 1(1% 0(0%)
Students 1(1%) 6(7%) 50(57% 0(0% 0(0%)
Parents 5(6%) 0(0%) 1(1%) 0(0% 0(0%)
Industrial
supervisor 1(1%) 2(2%) 0(0%) 5(6%) 0(0%)
Total 11(13%) | 18(21%) | 52(60%) 6(7%) 0(0%)

KeySA = Strongly Agree; A= Agree; PA= Partly Agree; BBisagree; SDA= Strongly Disagree

Table 7 above shows that the majority of the redpats were of the view that the availability oresthise of
student allowances affects the choice of whereattechment is taken. In particular, in interviewspondents noted that
the availability of allowances affects self-spomsgrstudents whose guardians may not have adefjnatecial resources

to support a student on attachment away from home.
Industrial Attachment Assessment and Related Issise

The issues raised in interviews related to the istarecy and validity of some of the grades thatemeeing
awarded to students for the attachment compondm. QUT assessment of the attachment component E@ERpEIO
parts, that is, the continuous assessment anddistrial attachment report. The overall view warstfie need for Quality
Assurance Directorate to constantly monitor theliguaf the attachment assessments as variatiotisirvand across

degree programmes may affect the degree classificaand verification of intended learning outcomes

There were comments to the effect that the Unitsetsinds not to pay close and monitoring studewtsfare
concerns while on industrial attachment. The majasf the students reported that they felt negkkce there was no
platform to address their grievance in particuléthvssues to do with payment of allowances andntivaber of working
hours. Issues raised by lecturers and attachmeergsors related to inconsistent policies andrfaial support regarding
accommodation and transport for lecturers’ visitgl follow-ups on students on attachment. Furtheintadents of the
image portrayed by industrial supervisors who @ie use public transport and inappropriately doe$se such visits

compared personnel from some universities.

DISCUSSIONS

Is The Student Attachment Programme an Essential Gaponent of Degree Programmes?

The study results show that the majority of theooeslents agreed that the attachment is an esseotigdlonent
of academic degree programmes. This supports aiis@mng by Adjei et al (2014) who reported the imipoce of the
student industrial attachment for students pursuiegree programmes. However, there were sentinantbe need to
ascertain the appropriateness of the attachmenp@oamt and avoid a ‘one-size fit all’ approachtum some respondents
raised issues with the apparent inferiority comptemonstrated by Industrial attachment lecturergnwvbonducting
attachment follow-ups to the point that they faitecthallenge the industry supervisors on the stularning experience.
In particular, the point that some students spegteat part of the attachment period doing meniatkwvand running
errands for in-company supervisors. These were shméssues which were cited as requiring indussigoervisors to
challenge and rectify during the scheduled visitstudents on attachments. Further to the poittsitiae of the industrial

supervisors lack practical understanding of themmeaand type of work students are supposed to dertaking during the
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attachment period. This observation highlights gstjgns by Adjei et al (2014) that industrial swyisors (lecturers) also
needed to be attached so that they sharpen piakitia.

The Relationship between Theory and Practice for &dents on Industrial Attachment

All the respondents viewed the attachment prograraméridging the gap between theory and practités T
finding supports observations by Svotwa et al (30@Botswana who reported that the attachmentnarogie serves as
“an alignment between theory and practice.” Furthe findings concur with Gumbe et al (2012) wharfd reported the

contribution of the attachment programme to thdiegiion of theory to practice.
The Benefits of Industrial Attachment to Industry

The study findings showed that all the respondeitési reduction of future training costs when thadyates
enter the job market as one of the key benefitsvéder, Adjei et al (2014) caution on the need feguate time that in

Ghana industrialists pointed out that:

There is no way a student after going through gi6tmonths’ attachment can be recruited as a sunwvejthout
going through the professional training and sucbgbs passing prescribed examinations. This is acslised area and

we do not just recruit for recruiting sake.

However, Little (2010) and Svotwa et al (2014) paint that after attachment students possess tvgoaititude

towards work and can develop high levels of commaittriowards work.
Industry Has More Sophisticated Equipment than theUniversity

The study findings showed that the majority of tegspondents were of the view that in general, itrgiusad
sophisticated equipment and technology than theaiahle in the university. This observation corscwith the assertion
by Finch and Crunkilton (1999) and Svotwa et all@0that institutions of higher learning always taghind industry due

to financial challenges.
Time Taken to Secure Attachments

The study findings showed that the majority of thepondents reported that the process of secutiaghanents
for students was tedious and lengthy in some cd3esng follow-up interviews lecturers pointed otltat securing
attachment places on time depended on a numbeactdr§ that included the specific degree progranstalent pass
grades and industry perceptions of the respectmxetsity. The issue of pass grades was reportéavtive preferences
for at least lower second (2.2) passes and timedylability of transcripts, in addition to the clalges resulting from
delays in communication between students and depattl heads or attachment coordinators when #gdf challenges
in securing places for attachment. These findinggpert Edziwa and Chivheya (2013) who showed thatesits struggled
to secure attachment places. Whatever the reasorse€uring attachment places the situation seerbg tendemic and

persistent (Chinyemba et al 2012).
The Effects of Allowances on Choice of AttachmentlBces

Notwithstanding the variations on this point amdnfye respondents, the overall view was that allmes to

cover transport and subsistence affected the clidittee acceptance of an attachment place. Howavetydy by Svotwa
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et al (2014) in Botswana showed that 80% of inquetispondents were prepared to pay stipends t@stsidin turn,
Chigoriwa (2016) noted that some managers werbef/itew that students should actually be gratéhdesthey receive
training without paying tuition to companies at wlhihey would be attached. Despite this point, Gtivga (2016) reports
that the Ministry of Higher and Tertiary Educatisnof the view that companies should pay allowartoestudents on

Industrial Attachment.
Industrial Attachment Assessment Issues

Documentary evidence showed discrepancies betwegreel programmes with respect to assessment as some
programmes recorded 100% pass rates for the congnassessment component. However, the trend wiableafor the
Industrial attachment report where some students fatled within supplementary range (40-59%) hadesubmit and
repeat the project if they failed below the supmetary range. There might be need to researcheiurtim the
relationships between the experience and expeofisadustrial supervisors and the passes obtaimedhe Industrial

attachments programme.
CONCLUSIONS AND RECOMMENDATIONS

The industrial attachment programme has becomermgent component of most degree programmes in
Zimbabwe and elsewhere. As the number of degregrpmmes with an attachment component increasesnidrative
challenges emerge that need attention. There isthferUniversity address the pertinent administeatand quality
assurance issues. Further to strategic positionfiitg student attachment programme and build ne¢svand rapport with
key stakeholders in industry and commerce. The maommendations include the need for the uniyetsitestablish a
fully-fledged unit that manages and coordinates shalent attachment programme. The Unit will plag boundary
spanning role between Faculties, students, andsindand commerce which will enhance thee effectiverdination of
student attachments across the University andviegplny challenges and problems. Internally, thmit Wil liaise with
Faculties and the Quality Assurance Directoratertsure that quality standards comply with the Unsite regulations. In
many ways, this Unit will go a long way in attenglito the administrative issues cited in the studyhile mediated the
acquisition and upgrading of University equipmemd éechnology that enhances effective adaptatistuafents while on
attachment. In the midst of increasing competifmmstudent attachment places among the state dvatguniversities in
Zimbabwe, CUT needs to refocus its student attache@mponent in line with its Vision and Missionkiecome a world-
class centre for excellence in producing gradufitefer purpose and well-well-equipped to solve ldrages faced by

prospective employers and society at large.
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